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Abstract 

An article entitled “Grammar and Vocabulary: Showing the 

connections” written by Susan Hunston et. al.  on ELT Journal 

volume 51/31 and published by Oxford University Press in July 1997 

has given an important implication for language teachers. It’s 

because previously in traditional language teaching, grammar and 

vocabulary are often taught separately. However, the article has 

raised the assumption of language teachers nowadays that basically 

both grammar and vocabulary are interconnected. Therefore both 

grammar and vocabulary should be taught in equal priority.  

  
1 SUMMARY OF THE ARTICLE 

Susan Hunston, Gill Francis, and Elizabeth Manning examine 

the relationship between grammar and vocabulary and explore the 

implications of this relationship for second language learning. In this 

article, they suggest that although grammar and vocabulary are 

traditionally thought of separate areas of language teaching and 

learning, new work on word patterns shows that they can usefully be 

combined. They argue that there are patterns in the English language 

within which words typically occur, and that words which share 

patterns tend to share aspects of meaning. For example, there is a 

pattern: it + verb link + adj + to-inf, as in "it is difficult to say that", or 

"it is easy to get a seat at the show" are patterns which are commonly 

used for comment in English. In this work, they do not rely on the 

distinction between grammar and vocabulary, but they provide the link 

between the two. 

What is interesting about this work is that the work on patterns 

is based upon a detailed and extensive examination of the 250 million-

word Bank of English corpus at Cobuild, since all the writers are 

senior grammarian and lexicographer who worked on the grammar 

information in Collins Cobuild English dictionary (1995). They found 

that in English language, there are two main points about patterns to be 

made: first, that all words can be described in terms of patterns; second, 
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that words which share patterns also share meanings. For those reasons 

they recommend that language teachers should focus on patterns as an 

important aspect of grammar and vocabulary in ESL and EFL language 

teaching and learning. This is because patterns are essential to four 

crucial aspects of language learning process: First, promoting 

understanding. It's useful for learners to try to guess the meaning of an 

unknown word in context. Second, promoting accuracy. The 

knowledge of patterns is essential to the accurate use of English. Third, 

promoting fluency. 'The ready-made chunks' of language can support 

fluent output. Fourth, promoting flexibility. By introducing vocabulary 

and patterns together, teachers can encourage learners to develop 

flexibility in expressing ideas. 

In short, they believe that patterns are the building block of 

language, and that they contribute to the teaching of both grammar and 

vocabulary. They can form an integral part of a structural or notional 

syllabus, but are most logically associated with a lexical approach. 

 

2 FINDINGS AND ARGUMENTS 

Hunston et.al. argue that in traditional language teaching, 

grammar and vocabulary are often tested separately. Grammar is 

treated as a system independent of vocabulary, where vocabulary is 

only selected to support the grammatical points in language teaching. 

On the other side, more recently (e.g. in Willis, 1990; Lewis, 1993), 

there has been an increasing emphasis on lexis rather than grammar as 

the central principle of language. This phenomenon has raised their 

assumption that basically both grammar and vocabulary are 

interconnected, where they always meet in most units of language 

teaching and learning and therefore both of grammar and vocabulary 

should be taught in an equal priority. 

The interconnection between grammar and vocabulary, 

according to the writers, is clearly specified when, for example, 

learners learn particular verbs, which are typically followed either by 

to-infinitive, a present participle, or both. For example; we decided to 
go, they stop talking or John intends buying a house / John intends to 
buy a house which have different meaning when used with each form. 

This approach to the grammar is called 'patterns'. From their work on 

patterns which is based upon the 250 million word Bank of English 

corpus at Cobuild, they find that : 
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1) All words belonging to the main word classes can be described in 

terms of patterns that they typically occur with. For example : 

– The verb eat occurs on its own : 

He ate   The pattern is V 

He ate banana. The pattern is V n 

– The adjective easy has the pattern: 

It is easy to do that The pattern is    it v-link adj to-inf 

– The verb dictate has several patterns such as, 

He dictated his wife appearance. The pattern is Vn 

He cannot be allowed to dictate what you should do. 

The pattern is  V wh.  

What gives him the right to dictate to us what we can eat?  

The pattern is V to n wh 

– The verb reflect has several different patterns with several 

different meanings.  

2) Groups of words that share patterns also tend to share aspects of 

meaning. 

For example:  

– There are about 20 verbs (such as, begin, close, end, .finish, 
finish off, finish up, Open, start, start off,' etc.) have the pattern 

'V by-ing’ which fall into two meaning groups. They mean 

either 'start' or 'finish'; 

          She started off by breeding budgerigars and cockatiels. 

– There are over 200 verbs have the pattern 'V at n' which fall 

into recognizable meaning groups. For example, 

1. Verbs (bark, bellow, laugh, scream, shout, whistle, yell, 
blow up) mean 'shout' or 'make a noise'.  

She was screaming at him. 

2. Verbs (grin, leer, smile, frown wave, wink) mean 'make a 

facial expression or gesture'.  

I winked at her without speaking. 

3. Verbs (gaze, glance, glare, look, peep, peer, stare) mean 

'look'  

I stared at him. 

4. etc. 

They believe that focusing on patterns as an important aspect of 

grammar and vocabulary, can provide a comprehensive and useful 

description of English which is essential to four crucial aspects of 

language learning; understanding, accuracy, fluency, and flexibility. 
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3 IMPLICATION FOR CLASSROOM PRACTICE 

 The pattern of a word can be defined as "All the words and 

structures which are regularly associated with the word and which 

contribute to its meaning." (Hunston and Francis, 2000, p.37). From 

this definition, it can be clearly seen that structures (grammar) and 

words (vocabulary) are interconnected; that there is a strong 

association between meaning and pattern. It means that both grammar 

and vocabulary play an important role in language teaching and 

learning. This is because the main purpose of teaching foreign 

languages, according to Sinclair (1990) is to help learners to choose 

both words and structures which can accurately express the meanings 

they want to create in written and spoken language. It means that it is 

necessary to apply the idea of focusing on patterns to classroom 

practice, because lexis and its patterning is a useful aspect of language 

to notice (Willis, 1997 cited in Hunston and Francis, 2000), and that it 

can he used as input to support the learners to raise their grammatical 

consciousness which can facilitate the acquisition of implicit 

knowledge needed for communication (Ellis, 1992). The question now 

is how the teacher can encourage such consciousness-raising in 

learning patterns to classroom practice. 

In my own classroom practice (the writer teaches English for 

civil engineering students of Manado State Polytechnic), I may present 

the grammar by using the inductive learning; learners study examples 

and from these examples derive an understanding of the rule 

(Thornbury, 1999). In the first stage, the teacher may choose indirect 
explicit instruction as the teaching strategy on focusing this specific 

form. In this stage the learners would complete consciousness-raising 

tasks in which they analyze data illustrating the working of the forms 

(Ellis, 1988). In this case, the teacher may give them a short reading 

passage, say, an authentic leaflet (butt it has been shortened slightly). 

(See appendix 1). The teacher may start by giving the students the kind 

of reading tasks to exploit this leaflet. When the activities have been 

completed, the students may be asked to focus on the patters of the 

verbs, by asking questions such as, "What word comes after like, made, 
want, show, apologize, pay, introduce, look forward to, etc. " And then 

the teacher may ask the students to underline the word that follows the 

verbs mentioned. The second stage is the teacher may ask them to 

write a number of different sentences but using the same verbs for 

example; we would like to give you the present, he introduced his new 
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girlfriend to us, he apologizes for insulting her, etc. In the next stage, it 

is necessary to give the students some examples of sentences using a 

number of verbs or adjectives which are commonly used in written or 

spoken English such as, begin, want, ask, stop, remember, expect, 
forget, suggest, important, difficult, etc., and then the teacher may ask 

them to work in group to identify the pattern of each word. (See 

appendix 2). To gain their further understanding of the patterns, in the 

fourth stage, the teacher needs to choose direct explicit instruction by 

giving them oral explanations of the grammatical fact (Ellis, 1988). In 

this case, the teacher may imitate some ways given by Thornbury 

(1999, p.66-67) in terms of teaching verbs (remember, forget stop) that 

take both infinitive and –ing forms. (See appendix 3&4). After 

presenting the structure, the students might be given some exercises 

using the book of Murphy (1985). In addition, in order to get further 

description about any features of patterns, there are some additional 

textbooks that the teacher may recommend them to use such as, 

English grammar in use (Murphy, 1985), Verbs: Pattern and Practice 

(Francis et. al. 1997), Collins Cobuild English Dictionary (Sinclair 

2001) as well as Concordance samplers from Collins Cobuild 

(www.titania.cobuild.collins.co.uk) as references. What is more, in 

teaching this grammar, the teacher should maintain the four integrated 

skills (listening, speaking, reading and writing) in order to get enough 

exposure to language and opportunities for its use (Harmer, 1998). The 

most important thing is, in teaching grammar, the teacher should create 

activities that can promote a communicative classroom genuinely 
communicative where between learners and learners or learners and 

teacher can community successfully in the target language in real 

situation (Kumaravadivelu, 1993). 

 

4 CONCLUSION 

           A new work on second language learning shows that grammar 

and vocabulary are interconnected. They argue that there are patterns 

in the English language within which words typically occur, and that 

words which share patterns tend to share aspects of meaning. They 

believe that patterns are the building block of language, and that they 

contribute to the teaching of both grammar and vocabulary. Therefore 

language teachers should not teach both grammar and vocabulary 

separately. They should be combined and should be taught in equal 

priority. 
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Appendix 1 

Dear Sir or Madam, 

 

We would like to introduce ourselves to you. We are a group of skilled 

building tradesman: carpenter, bricklayer, plasterer, plumber, and 

electrician. We have been made redundant and have joined together to 

form a mobile workforce. 

 

You the customer can now have-first class work carried out on your 

property by fully qualified tradesman at prices you can afford. You do 

not have to pay for secretaries and other office overheads. We give free 

estimates. We do not ask for deposits before work starts. We can 

actually show you, the customer, how to save hundreds of dollars on 

materials, by employing us 

 

If you want us to give you a free quotation please telephone us on 02-

9562-9264 anytime. We will be pleased to make an appointment to call 

and see you. If you do not require our services we apologize for 

troubling you. Just throw this leaflet away. We will not knock on your 

door. 

 

It is our hope that we may be of service to you and look forward to 

giving you a free estimate. 
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Appendix  2 

Identify the patterns of the words below! 
 

VERB/ 

ADJECTIVE 

                  EXAMPLE            PATTERN 

Want I want to go home. 

Everyone wanted him to win. 

V to-inf 

V n to-inf 

Begin   The baby begin crying. 

The baby begin to cry.   

 

Ask I asked to see the manager. 

I asked Tom to help me. 

 

Forget He forget to say something to 

me.  

She never forget being in 

hospital. 

 

Expect We expected to be late 

We expected him to be late 

 

Stop  Brian stop eating meat 

They stop to do the exercise 

 

Suggest What you suggest we should do.  

Jim suggested that I bought a car. 

V that n 

Remember I clearly remember locking the 

door before I left. 

Please remember to post the 

letter. 

V -ing n 

Difficult It was a very difficult decision to 

make. 

It's quite difficult for us to do.  

He found it difficult to succeed. 

They make the change difficult. 

v-link ADJ for n 

to-inf 

find n ADJ to-inf 

Important It's important to see the future.  

The most important thing is to 

score a  goal. 
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Appendix 3 
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Appendix 4 
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